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Program monitoring and evaluation.
In conjunction with its general supervisory responsibility under the Individuals with Disabilities Education
Act, Part B, Special Education Programs (SEP) of the Office of Educational Services and Support shall
monitor agencies, institutions, and organizations responsible for carrying out special education programs
in the state, including any obligations imposed e state, including each program administered by any other
state or local agency, but not including elementary schools and secondary schools for Native American
children operated or funded by the Secretary of the Interior:

(a) Is under the general supervision of the persons responsible for educational programs for
children with disabilities in the department; and

(b) Meets the educational standards of the state education agency, including the requirements of
this article; and

(3) In carrying out this article with respect to homeless children, the requirements of the McKinney-

Vento Homeless Assistance Act, as amended to January 1, 2007, are met. (Reference- ARSD
24:05:20:18.)

State monitoring--Quantifiable indicators and priority areas.

The department shall monitor school districts using quantifiable indicators in each of the following priority
areas, and using such qualitative indicators as are needed to adequately measure performance in those
areas:

(1) Provision of Free Appropriate Public Education (FAPE) in the least restrictive environment;

(2) Department exercise of general supervision, including child find, effective monitoring, the use of
resolution meetings, mediation, and a system of transition services as defined in this article and article
24:14; and

(3) Disproportionate representation of racial and ethnic groups in special education and related
services, to the extent the representation is the result of inappropriate identification. (Reference-ARSD
24:05:20:18:02.)

State enforcement -- Determinations.

On an annual basis, based on local district performance data, information obtained through monitoring
visits, and other information available, the department shall determine whether each school district meets
the requirements and purposes of Part B of the IDEA...

Based upon the information obtained through monitoring visits, and any other public information made
available, Special Education Programs of the Office of Educational Services and Support determines if the
agency, institution, or organization responsible for carrying out special education programs in the state:

¢ Meets the requirements and purposes of Part B of the Act;



¢ Needs assistance in implementing the requirements of Part B of the Act’

¢ Needs intervention in implementing the requirements of Part B of the Act; or

¢ Needs substantial intervention in implementing the requirements of Part B of the Act. (Reference-
ARSD 24:05:20:23.04.)

Deficiency correction procedures.

The department shall require local education agencies to correct deficiencies in program operations that
are identified through monitoring as soon as possible, but not later than one year from written
identification of the deficiency. The department shall order agencies to take corrective actions and to
submit a plan for achieving and documenting full compliance. (Reference-ARSD 24:05:20:20.)
—

1. FAPE IN THE LEAST RESTRICTIVE ENVIRONMENT

Present levels: November 12-13, 2002

ARSD 24:05:13:02 Free Appropriate Public Education (FAPE) defined

ARSD 24:05:26 Suspension

The monitoring team validated that suspension procedures are an area of non-compliance for
the Smee School District. In cases of suspension or expulsion of students in need of special
education or special education and related services, general due process procedures used for all
pupils and additional steps specific to students with disabilities. Through interviews, the
monitoring team concluded that school district staff has limited knowledge regarding procedures
to follow when a student receiving special education service is subjected to suspension beyond
10 days. In a student file the monitoring team found documentation, which indicated suspension
had occurred for more than 10 days. A meeting was held to determine manifestation, however,
functional behavior assessment was not completed at that time. The manifestation review
meeting did not have required members present. Those in attendance were the parent, special
education director, and special education teacher, but no regular education teacher was
presented. The manifestation determination review indicated that the behavior of the student
with a disability was not manifestation of the student’s disability. The IEP team did an
addendum, which indicated that “Because of the fact that __ ison an IEP ____ is entitled to
continue services. The special education office will meet with ___ at ___ residence twice a week
for whatever time is needed. Special Education will get assignments from regular education
teachers.” Following the manifestation determination review the Smee administration
recommended expulsion for this student’s action/behavior. A notice given to the parent stated
“this suspension awaiting hearing goes beyond the 10 day suspension, but a district by law can
extend the time to 90 days when circumstances mandate it.” At the hearing the parent
requested that a reevaluation be completed for special education services. At the time of the
monitoring review a hearing was pending on completion of the evaluation.

Special education staff indicated that due to concerns regarding staff safety, placement had
changed and that the student was to report to the school to receive services. They also reported
that his attendance had been poor. Parent indicated that transportation was an issue.
Transportation was not addressed by the IEP team to ensure the student a free appropriate
education.

Follow-up: January 7-8, 2009

Indicator 4

ARSD 24:05:13:02 Free Appropriate Public Education (FAPE) defined

ARSD 24:05:26 Suspension

Finding:

Through file review and staff interview the accountability team determined the district has not
met requirements regarding the suspension/expulsion process or suspension/expulsion



reporting. Smee School District reported one student as expelled in the 2007
Suspension/Expulsion Report. Upon further examination of the records of this student should
have been reported as an out of district placement which took place after the eighth day of
suspension. The district completed a Functional Behavioral Assessment and a Manifestation
Determination prior to the required ten days. It appears as if the school district placed this
student in an out of district placement for a period of time after an IEP addendum. Therefore,
the student should have not been reported as student who was expelled. A second student
reported as being suspended for more than 10 days on the 2007 Suspension/Expulsion Report
was actually a voluntary placement in a treatment facility which was not initiated by the school
district. Therefore, according to the information obtained through the file review, both these
students were erroneously reported as suspended or expelled.

Finding:

ARSD 24:17:03:06. Mandatory dropping of students. Any student who has an unexcused
absence of 20 consecutive school days shall be dropped from the count of the attendance center
retroactive to the last day the student attended school or had an excused absence. An excused
absence includes medical illness and enrollment in a short-term group care education program
for up to 90 consecutive school days.

SDCL 13-27-15 Attendance Records maintained by the superintendent or president of
board—Reports Required. Each superintendent, or the president of the school board in
districts without a superintendent, is responsible for maintaining an accurate record of the
attendance of all persons of compulsory school age. He shall, at regular intervals, report the
names of all compulsory school age persons, not excused from school, who do not or who
irregularly attend an accredited school to the truancy officer on blanks provided for that purpose.
He shall include reasons for the absences in the report.

Through interview with staff, review of school attendance policy and through file review the
monitoring team determined the district’s attendance policy is not in line with the state
attendance policy. The district’'s 2008-09 policy found in the student manual is as follows:

Attendance Addendum

o “After five days of absence, the school will send a written notice to the parent/guardian.
The parent/guardian will also have a personal contact by the school.

o After ten days of absence, a parent/guardian conference will be held. The
parent/guardian conference will determine if there were any extenuation of
circumstances) serious injury, hospitalization, death in the family, etc. If there is not a
valid reason, the student will be dropped

e The student may re-enroll once more during the school year.

Adoption Date:October 9, 2007

After twenty consecutive days of absence, a student will be dropped from enrollment
according to SDAR 24:17:03:06. Mandatory Dropping of Students. A student may enroll
only one time per quarter.”

The purpose of the Mandatory Dropping of Students rule is to guide schools in regard to
deleting/dropping the student from the Student Information Maintenance System for the
purpose of reimbursement for ADM. It does not reflect the magic date a school district is no
longer responsible for providing FAPE. The SDCL 13-27-15 makes district continually



responsible for maintaining records and reporting attendance of all persons of compulsory school
age to the truancy officer.

Staff also reports the district interprets the 5 and 10 days as “cumulative” and not “consecutive”
which is much more restrictive than SDAR 24:17:03:06. The district’s policy of limiting the
number of times a student can re-enroll is also more restrictive that the SDAR 24:17:03:06.
Therefore the district is impeding FAPE.

Staff also reports in the event a student with a disability was dropped from the SIMS the
student’s parents were then asked to sign the front page of the IEP to “decline services”. This
occurred in two student files (files #21 and 21).

Although staff indicated this policy has shown an approximate 10% improvement in attendance,
it has affected the accuracy of reporting drop out, suspension, and expulsion and has also
affected the district’s responsibility in providing FAPE for all students.

Corrective Action: Document the specific Timeline for Person(s) (SEP Use
activities and procedures that will be implemented Completion | Responsible Only)
and the data/criteria that will be used to verify Date Met
compliance.
Activity/Procedure:
1. District will review and revise attendance April 15,
policy to ensure it is in line with codified law. 2009 Superintendent
2. District will train all teaching and and Special
administrative staff and any other staff Ed. Director

responsible for truancy, attendance, and
maintaining records for attendance, including
special education staff regarding the policy
and how it affects their role in providing
FAPE.
Data Collection:

1. The district will submit to the SEP a copy of

the district’s
revised attendance policy.

2. District will submit to the SEP a list of the Special Ed.
names and the Director and
positions of all who attended the training. Junel0,2010 | Administrators
Activity/Procedure: Special Ed.
1. The district will ensure all state special March 10, Director and
education data reports reflect accurate 2009 Administrators
information.

2. The district will develop a method for daily
reporting and maintaining and sharing
accurate records reflecting the dates,
reasons, and duration a student with a

disability was suspended (ISS or OSS)or Special Ed.
expelled. Director
Data Collection: April 15,

1. District will submit a copy of the daily record | 2009




keeping tool the district has developed to the
SEP.

Activity/Procedure:

1. The district will conduct training to a
minimum of three school personnel in the
following areas:

a) Completing the suspension/expulsion
state report

b) Process for determination Special Ed.
manifestation of behavior Director

c) Process of suspension/expulsion for Administrators
students with a disability January 10,

d) Developing in functional behavior 2010
assessment

e) Developing behavioral plans

f) District’s responsibility for students
with a disability who is truant, a
student who has dropped from the
SIMS, a student who is suspended, or
a student who is expelled from school.

2. District will correctly follow and report
suspension/expulsion procedures.

Data Collection:

1. The district will submit the date of the
training, who attended, and who presented
the training to the SEP.

2. The district will submit a copy of the
functional behavioral assessment,
manifestation determination and team
meeting notes completed by the team for any
student with a disability that was suspended
for more than 10 days (ISS or OSS) or
expelled during each reporting period to the
SEP.

3 month Progress Report:
6 month Progress Report:
9 month Progress Report:

2. FAPE IN THE LEAST RESTRICTIVE ENVIRONMENT

Present levels: November 12-13, 2002

ARSD 24:05:25:04:02 Determination of needed evaluation data.

Administrative rule requires that the district obtain input from the parent in planning for
evaluation of students. The monitoring team reviewed a total of nine student files. The review
team was not able to find documentation to support that the district is seeking the parent’s input
and participation in the evaluation planning process. This was also supported in interview by
special education staff. Staff reported they did not seek parent input when planning evaluations.




Follow-up: January 7-8, 2009
Indicator 8
Finding:

Through file review the team determined only one file had evidence of parental input into the

evaluation process.

Corrective Action: Document the specific activities
and procedures that will be implemented and the
data/criteria that will be used to verify compliance.

Timeline for
Completion

Person(s)
Responsible

(SEP Use
Only)
Date Met

Activity/Procedure:

1. Smee School District will obtain and document
parental input into the evaluation process for all
students who are being evaluated for determining
eligibility for special education.

Data Collection:

1. Special Education Director will review all Prior
Notices/Consent for evaluation during the
reporting period and report the following:

a). Number of files reviewed
b). Number of files in which parental input
was documented in the Prior Notice/Consent for
evaluation.

Activity/Procedure:
1. District will provide training in the area of
obtaining and documenting parental input into
evaluation/reevaluation.
Data Collection:
1. District will submit the date of the training,
name and position of those who attended, and who
presented the training.

January 10,
2010

April 10,
2009

Special
Education
Director and
Special
Education
teachers

3 month Progress Report:
6 month Progress Report:
9 month Progress Report:

3. FAPE IN THE LEAST RESTRICTIVE ENVIRONMENT

Present levels: November 12-13, 2002

ARSD 24:05:24:04.03.Determination of Eligibility

Upon completing the administration of tests and other evaluation materials, the individual
education program (IEP) team is to determine whether the student is a student with a disability.
No documentation was found or appropriate signatures were not documented in student files to
support that the IEP team determined whether the student was eligible for special education or

special education and related service.

Follow-up: January 7-8, 2009
Indicator 15
Finding:




The process of eligibility determination continues to be an area of concern for the district. The
district did not consistently use an eligibility document that meets the state required content for
students determined to be a student with a learning disability or when the correct form was used
all required information is not completed. This occurred in seven files.

Corrective Action: Document the specific activities | Timeline for | Person(s) (SEP Use
and procedures that will be implemented and the Completion | Responsible Only)
data/criteria that will be used to verify compliance. Date Met
Activity/Procedure:
1. The district will consistently complete the January 10,
required content of the eligibility document 2010

which has state required content.

2. District will adopt an eligibility document which March 10,
meets all required content and train all special 2009
education teachers in the process of
completing the form.

Data Collection:

1. The district will review all files of students who
have been determined eligible for special
education during the reporting period and
report:

a). Number of files reviewed

b). Number of files that the correct eligibility
document was used and

¢). Number of files in which the eligibility
document was correctly completed.

2. District will report the date of the training,
name and position of those attending the training
and the name of the presenter.

3 month Progress Report:
6 month Progress Report:
9 month Progress Report:

4. FAPE IN THE LEAST RESTRICTIVE ENVIRONMENT

Present levels: November 12-13, 2002

ARSD 24:05:27:04 Determination of Related Services

No present level of performance, goals and objectives were identified for counseling service on
four students’ IEPs. The monitoring team determined that the Smee Public School must
reconvene the students’ IEP teams to determine if the related service is necessary for the child
in order to implement the special education program recommended.

Follow-up: January 7-8, 2009
Indicator 15
Finding:




ARSD 24:05:27:04. Determination of related services. In deciding whether a particular
developmental, corrective, or other supportive service is a related service, the members of the
IEP team shall review the results of the individual evaluations used to determine the child's need
for special education. Based on the specific special education services to be provided, the team
shall determine whether or not related services are required in order to assist the child to benefit

from the special education program.

The district continues to provide the related service of counseling to students in which the IEP
team determined was needed for the student. Evaluation did not support the need for counseling
and no functional behavioral evaluation was conducted to indicate the need for such related
services. Therefore, IEP team failed to document the basis for this decision or develop goals to

monitor progress and the effectiveness of the counseling.

For instance, no behavioral concerns

were documented on the present level of academic achievement and functional performance
page, no behavioral interventions were addressed in the special factors portion of the IEP and no
goals were developed for behaviors. This occurred in three files.

Corrective Action: Document the specific activities
and procedures that will be implemented and the
data/criteria that will be used to verify compliance.

Timeline for
Completion

Person(s)
Responsible

(SEP Use
Only)
Date Met

Activity/Procedure:
1.District will provide training in the following areas:

a). Determining what areas need to be evaluated
according to the

suspected disability and related services

b). Completing the PLAAFP to reflect the evaluation
results including related services

c). Completing the special factors page of the IEP
for student with behavioral concerns

d). Writing goals for students receiving counseling
as a related service.

2. District IEP teams will consistently document on
the PLAAFP what evaluation results (strengths and
needs) were reviewed when determining a student is
in need of a related service. This should then result in
a goal relating to the related service.

Data Collection:
1. District will submit the date of the training,
names and position of those who attended, and
who presented the training.
2.During each reporting period, district will review
each IEP conducted during that period and report:
a) Number of files reviewed
b) Number of files that counseling was
provided as a related service
c) Number of files in which there was a goal
relating to behavior
d) Number of files in which the behavioral
goal linked to PLAAFP and evaluation.

March 10,
2009

January
10,2010

Special
Education
Director

Special
Education
Director




3 month Progress Report:
6 month Progress Report:
9 month Progress Report:

S. FAPE IN THE LEAST RESTRICTIVE ENVIRONMENT

Present levels: November 12-13, 2002

ARSD 24:05:27:08 Yearly Review or Revision of Individual Education Programs

The district must initiate and conduct IEP team meetings to periodically review each student’s
individual educational program and if appropriate, revise its provisions. In fifteen student files,
the monitoring team found documentation that indicated a yearly review did not take place
within the one-year timeline.

Follow-up: January 7-8, 2009

Finding: No findings

Through file review the team determined the district has made great improvement in the area of
meeting the annual timelines of IEPs. In all file reviewed the IEP team convened within one year
to review and revise the IEP.

6. FAPE IN THE LEAST RESTRICTIVE ENVIRONMENT

Present levels: November 12-13, 2002

ARSD 24:05:27:01.03 Content of individualized education program (1EP)Each student's
individualized education program shall include: (1) A statement of the student's present levels of
academic achievement and functional performance, including:(a) How the student's disability
affects the student's involvement and progress in the general education curriculum (i.e., the
same curriculum as for nondisabled students); (2) A statement of measurable annual goals,
including academic and functional goals, 7) A description of how the student’s progress toward
the annual goals described in this section will be measured and when periodic reports on the
progress the student is making toward meeting the annual goals; Appropriate measurable
postsecondary goals based upon age-appropriate transition assessments related to training,
education, employment, and, if appropriate, independent living skills; and (b) The transition
services (including courses of study) needed to assist the student in reaching those goals.
Present Level of Performance

A student’s IEP must contain present levels of performance based upon the skill areas affected
by the student’s identified disability. The present levels of performance are based upon the
functional assessment information gathered during the comprehensive evaluation process. In the
majority of the files reviewed, present levels of performance did not contain the student’s
academic strengths, needs or their involvement in the general curriculum and parental input.

Progress Reporting

Each student’s individualized education program must include: A statement of how the student’s
progress toward the annual goals will be measured and how the student’s parents will be
regularly informed at least as often as parents of nondisabled students are informed. The
monitoring team concluded through file reviews and staff interviews, that progress toward
annual goals was not reported to parents. In some student files, progress report information was
written but staff stated that copies were not sent to parents. In other student records, progress
report information on the IEP was left blank.

Individual Education Program (1EP) Team



The monitoring team verified through file reviews that general education teachers were not

regularly in attendance at student IEP meetings.

Follow-up: January 7-8, 2009
Indicator 15

Finding:

Present Level of Performance

The district documented strengths and needs on the present level of academic achievement and
functional performance page in the areas affected by the disability. But these strengths and

needs did not link to the functional evaluation as there was no evidence of functional evaluation
in any of the student files reviewed. In twelve student files reviewed there was no
documentation of parental input and in fourteen files “how the disability affects the student’s
progress toward the general curriculum” was not addressed.

Progress Reporting

Although the team determined there was no evidence of reporting of progress toward annual
goals in the individual student files in any of the files reviewed, the district stated progress
toward annual goals is reported as frequently as progress is reported for non-disabled students
but the notes are documented in the online IEP. The district needs to ensure that progress

toward annual goals is included in the student files.

Individual Education Program (IEP) Team

The district has made great improvements in ensuring the general education teacher is present

at the IEP team meetings.

Corrective Action: Document the specific activities | Timeline for | Person(s) (SEP Use
and procedures that will be implemented and the Completion | Responsible Only)
data/criteria that will be used to verify compliance. Date Met
Corrective Action: Document the specific activities | Timeline for | Person(s)
and procedures that will be implemented and the Completion | Responsible
data/criteria that will be used to verify compliance.
Activity/Procedure: (SEP Use
1. District will provide training in the areas of: March 10, Special Only)
a)Progress reporting 2009 Education Date Met
b)Present level of academic achievement and Director
functional performance (PLAAFP)
Data Collection:
1. District will report date of training, names and
positions of staff attending the training and the Special
name of the presenter. Education
Director and
2. District will review all IEPs conducted during January 10, | Special
the reporting period and report 2010 Education
a) The number of files reviewed, teachers

b) The number of files in which progress
notes were included in the student IEP
and

¢) The number of files in which PLAAFP
page had all required content.

3 month Progress Report:

10




6 month Progress Report:
9 month Progress Report:

1. GENERAL SUPERVISION

Present levels: November 12-13, 2002

ARSD 24:05:17:03 Annual report of children served

During a review of student files to verify the district’'s annual child count the, team identified
eleven students who did not have an IEP in place on December 1, 2001. The district will be
required to return federal funds received for these students. In addition, the team identified a
student who was listed on the federal count two times. The district has received a duplicate
amount of federal funds for this student and will be required to return the funds for this error.

ARSD 24:05:16:17 Personnel standards

Administrative rules require the district to have qualified personnel to provide special education
and related service. An educational evaluator must possess a valid teaching certificate.
Currently, the district employs a staff member whose teaching certificate has lapsed and is
pending certification.

Follow-up: January 7-8, 2009

Finding:
ARSD 24:05:17:03 Annual report of children served - No findings

ARSD 24:05:16:17 Personnel standards - No findings
Through interview the team determined the district has employed qualified personnel as all staff
providing special education services to students have a valid teaching certificate or are licensed.

2. GENERAL SUPERVISION
Present levels: November 12-13, 2002

ARSD 24:05:27:13 Modifications to regular vocational program

ARSD 24:05:27:13.02 Transition services

Transition services are a coordinated set of activities for a student, designed within an outcome-
oriented process, which promotes movement from school to post-school activities. The
coordinated set of activities shall be based on the individual student’s needs, taking into account
the student’s preferences and interests, and shall include instruction, related services,
community experiences, the development of employment and other post-school adult living
objectives, and, if appropriate, the acquisition of daily living skills and functional vocational
evaluation.

The IEP team is required to address a course of study for students age fourteen and up. Student
IEPs did not consistently contain a course of study for students. It was not being utilized as a
planning device to help ensure the students achieved their desired outcomes for employment
and independent living. The justification statements were not based upon assessment of the
student’s abilities in each of the areas in the transition plan. The secondary special education
teacher was unaware of transition assessments.

Follow-up: January 7-8, 2009
Indicator 13

11



Finding:

Through file review of transition files the team determined two files did not have a completed
course of study for transition age students. Justification statements for why services are not
being provided are no longer required for post secondary goals. The transition strengths and
needs listed on the PLAAFP should now reflect why a student may not need a goal in a particular

service area. Through file review transition strengths and needs were not consistently

documented on the PLAAFP.

Corrective Action: Document the specific activities | Timeline for | Person(s) (SEP Use
and procedures that will be implemented and the Completion | Responsible Only)
data/criteria that will be used to verify compliance. Date Met

Activity/Procedure:

1. District will ensure a course of study and January 10, | Special Ed.
strengths and needs are documented on the 2010 Director and
PLAAFP page for all transition age students. Special Ed.

Teachers

2. District will provide training in the area of
transition, including documenting course of Special
study and documenting and using the March 10, Education
transition strengths and needs on the PLAAFP 2009 Director

to develop post secondary goals.

Data Collection:
1. District will review all transition files during
each reporting period and report:
a) Number of files reviewed
b) Number of files which had transition
strengths and needs documented on the
PLAAFP and
¢) Number of files in which the course of
study reflects the student’s entire high
school course of study.
2. District will report the date of the training,
names and position of those who attended the
training and who presented the training.

3 month Progress Report:
6 month Progress Report:
9 month Progress Report:

3. GENERAL SUPERVISION
Present levels: November 12-13, 2002

ARSD 24:05:28:01 Least Restrictive Environment

Children in need of special education or special education and related services shall be provided
special programs and services to meet individual needs which are coordinated with the regular
education program whenever appropriate. Removal from the regular educational classroom may
occur only when the nature or severity of the child’s needs is such that education in regular
classes with the use of supplementary aids and services cannot be achieved satisfactorily.

Interviews with special education staff indicated that they were unclear as to the information
needed in a justification statement. In the majority of student files reviewed by the monitoring

12



team, it was found that the placement committee does not provide a written description of the
options considered and the reasons why those options were rejected for each placement
alternative considered for the student. A written description of the option accepted and reasons

why the option was accepted was not documented.

Follow-up: January 7-8, 2009
Indicator 5
Finding:

Through file review the team determined the area of documenting what instructional strategies
the student needs that justify the team’s placement decision was not clear in five files reviewed.

Corrective Action: Document the specific activities | Timeline for | Person(s) (SEP Use
and procedures that will be implemented and the Completion | Responsible Only)
data/criteria that will be used to verify compliance. Date Met

Activity/Procedure:

1. District will ensure the justification for January 10, | Special Ed.
placement is documented and reflects what 2010 Director and
instructional strategies the student needed to Special Ed.
justify the placement. Teachers

2. District will provide training in the area of March 10, Special
placement and justification. 2009 Education

Director

Data Collection:
1. District will review all files in which an IEP was
held during each reporting period and report:

a) Number of files reviewed

b) Number of files which the team
identified what instructional strategies
the student needed to justify the
placement.

District will report the date of the training, names
of teachers attending the training and the name of
the presenter.

3 month Progress Report:
6 month Progress Report:
9 month Progress Report:

4. GENERAL SUPERVISION
January 7-8, 2009
Indicator 1: Graduation Rate

State Performance Plan: Indicator 1 — Graduation Rate: Percentage of youth with
IEPs graduating from high school with a regular diploma.

Finding: No findings

The team interviewed staff in regard to the district’'s Performance Indicator Improvement Plan
(PI1IP) for indicator 1, graduation. The interview validated the district is implementing the plan
to improve progress towards meeting the state graduation target. The district’s top three
prioritized performance goals in the PIIP include all student will reach high standards in reading

13




and math and that all students will graduate from high school. Several programs the district has
initiated to reach these performance goals include an Alternative School and summer programs
for recovering classes a high school student may have failed.

5. GENERAL SUPERVISION
January 7-8, 2009
Indicator 3: Statewide Assessment
State Performance Plan - Indicator 3: Participation and performance of children with
disabilities on statewide assessments.
1. Percent of districts meeting State’s AYP objectives for progress for disability subgroup.
2. Participation rate for children with IEPs in a regular assessment with not accommodations;
regular assessment with accommodations; alternate assessment against grade level
standards; alternate assessment against alternate achievement standards.
3. Proficiency rate for children with IEPs against grade level standards and alternate
achievement standards.

Finding: January 9-10, 2009

Through the review of nine files, data gathered by the team indicated
accommodations/modifications provided to students with a disability were appropriate for the
skill area affected by the disability. Accommodations/modifications that were provided during the
statewide assessment were not provided for the student in their instructional program in three
files reviewed. For example in one file the IEP identified only preferential seating as a
modification but then during statewide testing the following modifications were used: read aloud,

repeat directions, small group and flexible scheduling. In four files reviewed the
accommodations/modifications identified in the IEP for statewide assessment were not used
during the actual statewide assessment. For example, math manipulatives were identified as
needed for instructional and statewide assessment but then were not used during statewide

assessment.

Corrective Action: Document the specific activities | Timeline for | Person(s) (SEP Use
and procedures that will be implemented and the Completion | Responsible Only)
data/criteria that will be used to verify compliance. Date Met

Activity/Procedure:

1. The district will review current procedure with March 10, Special
special education 2009 Education
teachers and testing coordinator to determine why Director,
discrepancies are occurring and then revise the Testing
procedure to ensure accurate accommodation Coordinator,
reporting. Special
Education
2.. Implement procedures and collect data to verify Teachers

accommodations are appropriately documented and
provided during state/district assessments.

Data Collection:

The district will collect and submit to OSEP the
following data:

1. Written description of the district’s review
process to identify why the discrepancies are
occurring.

2. Written description of the revised process the
district will implement.
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3. Date the team met, names and positions of
those participating.

3 month Progress Report:
6 month Progress Report:
9 month Progress Report:

6. GENERAL SUPERVISION

January 7-8, 2009

Indicator 11: Initial Evaluation Timelines

State Performance Plan - Indicator 11: Percent of children with parental consent to
evaluate, who were evaluated within 25 school days.

Through interview with staff, the team determined attendance becomes one of the major
obstacles in meeting the 25 school days timeline for initial evaluations. The district has
prioritized attendance as one of its goals in the district’s Performance Indicator Improvement
Plan (PIIP).
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